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Using Data: Student Work Review and Planning Protocol

Purpose
This protocol can be used by reading specialists and language arts coordinators to conduct an instructional team meeting to examine an individual student’s work across content areas and discuss questions or concerns teachers have raised about the student’s progress. The goal of this meeting is to plan a reading intervention based on the data and matched to the student’s level of need and intensity.
Materials
Instructional Team Meeting: Student Work Review and Instructional Planning

Student Work Review Examples

Media 
Designing Tiered Interventions, interview with Don Deshler, University of Kansas (7:14)

Benchmark Assessment and Data-Sharing, video interview with Faith Giddens, Curriculum Planner and Testing Coordinator, Pocomoke Middle School (5:45) 
Topic
Adolescent Literacy 

Practice 
Intensive Intervention
Using Data: Student Work Review and Planning Protocol

This tool can be used by a reading specialist or coordinator to facilitate a collaborative discussion among an instructional team of language arts and content area teachers to examine an individual student’s work and data for the purpose of making targeted instructional decisions. Teachers should individually review the recommended media and sample material resources before the review meeting.  

Instructional Team Meeting

Instructional Team: The team consists of the language arts and content area teachers working with the student identified for the instructional review process.

Facilitator Role: The facilitator reviews the process with participants so they feel at ease with it. During discussion, the facilitator plays a critical role in promoting equitable participation and building trust. The facilitator initiates each step with particular questions. It is the facilitator’s responsibility to probe for supporting evidence from team members to support conclusions about the student’s areas of need and progress. The meeting should take place in a setting where participants can easily see the student work and/or data, listen, and respond to each other’s comments. In order to continue building a community of trust, the facilitator may choose to debrief the meeting process if time allows.  

Student Work Review: The instructional team looks at a student’s classroom work and assessment data and conducts an in-depth analysis of the student’s instructional needs. As the team analyzes the student’s progress, they determine the type of instructional intervention that may be needed by the student. If the student is already in an intervention program, the team reviews the intervention’s effectiveness and determines whether any changes are needed in the instructional focus or intensity. Instructional team review meetings are conducted several times throughout the year so that the teaching team can respond to the student’s changing needs.  

Intervention Plan: The instructional team collaborates on developing an intervention plan matched to the student’s instructional focus and intensity of need. This encourages each teacher to take responsibility for the student’s instructional needs in their classrooms given the recommendations and observations of the group. 

Student Work Review Examples

Examples from two schools are provided to show alternative approaches for reviewing and analyzing student work. The Washtenaw Intermediate School District example shows a gallery walk approach, and the Pocomoke Middle School example provides ground rules for conducting a round-robin student work review.

Instructional Team Meeting: Student Work Review and Instructional Planning
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Presenter:


Facilitator:


Team Members:


Student:


Date:


1. Meeting Preparation

a. Identifying Student:

· A teacher is selected to identify a student for review based on questions or concerns the teacher has raised about the student’s progress. 

· The teacher might have concerns about a student that is in an intervention already, or a student who is just beginning to show signs of struggling with reading in the classroom. 

b. Collecting Data:

· The teacher collects work samples that demonstrate the student’s literacy skills from the student’s content area teachers. 

· Other materials to be reviewed at the meeting may include grade-level standards and exemplars and student’s performance on current literacy assessments, such as: 

· screening

· benchmark

· classroom-based

· diagnostic

· outcome measures

· Student factors for discussion may include attendance records and any changes in the student’s school or home life.

· Assessment results should be valid (from measures that assess the skills being evaluated) and reliable (from measures that could be given on a different day or by a different teacher and receive similar results).

2. Student Work Presentation

The teacher shares her concerns or issues about the student with the team, who then review several pieces of the student’s work and assessment scores.

3. Analyzing Student Data

Describing Student Progress:
· The facilitator leads the team discussion about identifying student needs. What do you see that displays:

· Use of comprehension strategies and text understanding?

· Use of strategies for understanding text features and genres?

· Strategies for building vocabulary?

· Word identification skills (phonemic awareness and phonemic decoding)?

· The facilitator leads the team in discussing whether the student shows any growth or significant change over time.

· What are the target skills for which this student needs increased intensity of instruction? 


4. Using Data to Make Intervention Decisions 

a. Team members respond with questions they have about the student, the work, the data, or the classroom situation and make recommendations for next steps. The facilitator asks, “Based on the review of the student’s work and assessment data, what are the next steps that need to be taken with this student?”
· If the student is not in an intervention already, the facilitator asks,
· Should this student be placed in an intervention program in addition to classroom instruction? 

· What can content area teachers do differently in their instruction?

· Which skills should be the focus of intervention for this student?

· What level of intensity is needed for the intervention?

·  If the student is in an intervention already, the facilitator asks, 

· Is the intervention responding to the student’s current instructional focus and program intensity needs?
· Which instructional elements of the intervention should be adjusted to change the focus or intensity of instruction?
b. Further instructional recommendations are addressed by the team and should focus on elements that can be controlled or altered within the school, classroom, or intervention settings, such as: 

· Intervention structure

· Type of intervention

· Group size

· Duration

· Amount and frequency of additional instruction

· Connections and communication across intervention and content area teachers 

· Instructional elements

· Skill focus

· Adjusting instructional priorities 

· Pre-teaching lesson elements

· Extending lessons

· Embedding more explicit instruction

· Supplementing with appropriate materials

· Providing more opportunities for student to respond

· Offering more opportunities for student to work directly with the teacher 

5. Developing the Student Intervention Plan

The facilitator summarizes team member recommendations and the team collaborates on the development of the instructional plan for the struggling student. A chart such as the one shown on the next page can be used to record and document the plan. Examples have been included in blue text to show how this chart might be filled in for a student.

	Student Name:


Instructional Team Meeting Date:

	Classroom Instruction
Intervention Focus
	Supplemental Intervention Focus 
(typically 4-5 times a week; 30+ minutes)

	Content area teacher:

Ms. Miller, Social Studies
	Content area teacher:

Mr. Walker, Science
	Content area teacher:


	Content area teacher:


	Intervention teacher:

Ms. Young

	Small group / Individual instruction:

Small group, 6 students 
	Small group / Individual instruction:

Small group, 6 students
	Small group / Individual instruction:


	Small group / Individual instruction:


	Group size:

4 students

	Frequency / Amount of time:

20 minutes/4 times a week
	Frequency / Amount of time:

15 minutes/3 times a week
	Frequency / Amount of time:
	Frequency / Amount of time:
	Duration / Frequency / Amount of time:

30 minutes/daily

	Skill focus:

Comprehension

Vocabulary
	Skill focus:

Comprehension

Vocabulary
	Skill focus:


	Skill focus:


	Skill focus:

Comprehension 

Vocabulary

Multi-syllabic words

	Instructional materials:

Below grade-level books on content being covered

Graphic organizers


	Instructional materials:

Graphic organizers


	Instructional materials:


	Instructional materials:


	Instructional materials:

Intervention program 

	Additional actions /Comments:

Explicitly teach self-questioning techniques

Use thinkalouds to model
	Additional actions / Comments:

Teach features/graphics in science text that are typical of the genre and aid comprehension
	Additional actions / Comments:
	Additional actions / Comments:
	Additional actions / Comments:
Include opportunities to ask comprehension questions 

Point out the meaning of parts of words


Student Work Review Examples

Washtenaw Intermediate School District provides a gallery walk approach that involves review of several students’ work to suggest next steps as well as to reflect on teacher instruction in general. Pocomoke Middle School provides staff with ground rules to help participants stay focused, objective, and reflective of their own practice during student work reviews.

EXAMPLE

Washtenaw Intermediate School District 

Student Work Gallery Walk
This sample protocol shows how school staff in the Washtenaw Intermediate School District reviews student work using a gallery walk approach.

Preparing:

1. Teachers who have brought student work to be shared take time to write a description including:

a. Assignment

b. Use of comprehension strategies

c. Concerns or questions 

2. The following materials are placed together on a table in front of a chair for someone to be able to sit and read:*

a. Student work

b. Teacher’s written description

c. Blank piece of paper

d. 4 large sticky notes

* This is done with each piece of student work brought in, placing tables and chairs around the perimeter of the room.

Reviewing:

1. Teachers choose a location to begin. They read the description and review the student work. They take time to comment on the sticky note, place the note on the blank sheet of paper, and move on to another piece of student work. Each teacher reviews at least 4 pieces of student work.

2. Teachers who brought student work review the comments given.

Learning:

1. Every teacher shares their thoughts with a partner, reflecting on how their reviews connect to their own teaching and learning.

2. Each teacher then writes a journal entry. Some ideas to consider are:

a. How did the comments help me think about the student work in a different way? 

b. What will be my next steps with this student?

c. How will the input and my reflection change my teaching?

EXAMPLE

Pocomoke Middle School 

Tips for Examining Student Work
This protocol shows how school staff at the Pocomoke Middle School review student work using a round-robin approach.

Before beginning the process: 

· Decide on what day each week your team will examine student work. 

· Decide on a facilitator who should try not to participate in the substance of the conversation, and maintain a nonjudgmental attitude.                                                  

· Decide on what types of student work will be examined to assess comprehension (e.g., note-taker, graphic organizer, essay, response to reading, etc.)

· Determine what your team will be learning through this process.
Two goals must be to:
 
1) examine the work of identified students across the content areas, and 
2) examine the assessment tools being used by the content area teachers.

Ground Rules 

When looking for evidence of student thinking:
· Stay focused on the evidence that is present in the work. 

· Look openly and broadly; don't let your expectations of a particular student cloud your vision. 

· Look for patterns in the evidence that provide clues to how and what the student was thinking. 

When listening to colleagues’ thinking:
· Listen without judging. 

· Tune in to differences in perspective. 

· Use controversy as an opportunity to explore and understand each other’s perspectives. 

· Focus on understanding where different interpretations come from. 

· Make your own thinking clear to others. 

· Be patient and persistent. 

When reflecting on your thinking: 

· Ask yourself, “Why do I see this student work in this way? What does this tell me about what is important to me?” 

· Look for patterns in your own thinking. 

· Tune in to the questions that the student work and your colleagues’ comments raise for you. 

· Compare what you see and what you think about the student work with what you do in the classroom. 

When you reflect on the process of looking at student work, ask:
· What did you see in this student’s work that was interesting or surprising? 

· What did you learn about how this student thinks and learns in your subject area and in other subject areas? 

· What did you learn from listening to your colleagues that was interesting or surprising? 

· What new perspectives did your colleagues provide? 

· How can you make use of your colleagues’ perspectives? 

· What questions about teaching and assessment did looking at this student’s work raise for you? 

· Are there things you would like to try in your classroom as a result of looking at the student’s work? 

· What interventions are needed for this student to be successful?
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